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Memo Q&A:
e Action Plan update
Hiring
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Budget priorities
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Compass Academy - Board Minutes
Date: March 16, 2017 Location: City Year Denver
In attendance: Marcia Fulton, Annie Proietti, Dexter Korto, Morris Price, Jessica
Roberts
Others in attendance: Jason Gurerro, Jeff Park, Ana Soler
On the phone: Pami Perea, Bob Balfanz, Jim Balfanz, Stephanie Wu
Absent: Mary Seawell, John Kechriotis

Jim called meeting to order 4:30 pm
Ripples and Joys

Minutes
e Dexter makes a motion to approve February minutes. Annie seconds.
Minutes Approved.
Board Member Candidate:
e Introductions and Q&A with Ana Soler
FY17 Budget and Financial Review:

e Jason reviews P&L and balance sheet. Jim makes a motion to approve
December and February financials. Annie seconds. Motion passed.
December and February financials approved.

o Note: we reviewed December financials in January but forgot to
formally approve them.
Monitoring Recommendations from Blueprint:

e Mary created a detailed chart so that the board can monitor the progress and
leverage the insights from Blueprint

e Useful document with clear recommendations and a timeline

Academic Committee Report:

e Reviewed Path to Green report. All core teachers have detailed student level
data and are able to group students for individualized instruction.

e Bestindicator we have of PARCC is MAP data

e Strong progress in ELA and Growth MGP Rates and challenge in Math and
students who need to “keep up” their levels

e Most likely will not be green this year, but strong progress and focus has
been made

Ed Update:

e Hiring update- 9 positions, weakest pool is ELA and strongest is Math

e Recruitment- 104 6th graders, 3 7th graders, and 10 on the waitlist for 8th

e 2017-2018 Calendar- This calendar almost exactly matches DPS calendar. CA
student still receive more instruction because of the longer school day.

e (CSSIvisit- formal update next month, overall a positive visit

Candidate Approval:

¢ Motion made to make Ana Soler and official board member of Compass

Academy. Motion seconded and passed.

Meeting adjourned 7:00 pm



Dear Compass Academy Board of Directors:

I am looking forward to attending your board meeting this Thursday to share the findings from
our CSSI visit from March 13-15, 2017. Attached to this email you will find our report that we
will spend time discussing on Thursday. We will spend the first few minutes of our time together
reviewing the purpose of the visit and a general overview of the report format and then we will
dig into the details of the report.

If you are able to read the report ahead of time that would be great and then we can spend the
majority of our time together discussing the report. | know not everyone may be able to read the
report ahead of time so we will give part of the time while | am there to allow people to
read/review the report before we dive into the heart of the discussion.

Just for some orientation of the report format:

Pages 3 and 4 of the report gives a basic overview of the 10 standards we used as our primary
assessment instrument during the visit.

Page 5 explains the color coding and scoring of the rubric and an reminder that the rubric is
based on levels of implementation, not proficiency. The remainder of page 5 and page 6 list the
high level strong foundations we wanted to recognized we observed from our visit. This is not
meant to be an exhaustive list but rather unique attributes that stood out to us, at Compass, in
relation to the 10 standards we were assessing.

Page 7 is what we refer to as the landscape report. This is what | refer to as the '30,000' foot
view of the school, across ALL 10 standards and connects to the colors explained on page 5.
We will discuss this in more detail at the meeting. From this landscape, the team determines a
couple of high leverage areas to provide detailed feedback on in regards to next steps. These
next steps that we detail out are to be considered within a body a of evidence alongside other
data points that you are also collecting as a school. There is a section that focuses on standards
1-8 and a section that focuses on standards 9 and 10.

Pages 8-17 focus on two high leverage areas for consideration from the landscape report from
Standards 1-8 and Pages 18-23 focus on high leverage areas for Standards 9-10. Pages 8-23 is
where we will spend the majority of our discussion on Thursday.

While you are reading pages 8-23, if you could text code for:
*What strong foundations resonated with you that were recognized by the CSSI team?

*What next steps were identified by the CSSI team that align with other data points you
have/focus areas you have identified?

*What clarifying questions do you have?

On Thursday we will spend the first 10 minutes or so reviewing the overall CSSI process and
discussing pages 5-7. Then we will move on to focusing on pages 8-17 and using our text
coding to guide us through the 3 questions. We will then repeat this process with pages 18-23.

You will also see that there are some resources referenced and | will share those with Marcia in
a separate email to be shared following our time together on Thursday.

Thanks in advance for your time and | look forward to our discussion on Thursday,
Ami

“Love the Life You Live. Live the Life You Love.”
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Part I: CSSI Overview

Overview & Process

The school support team activities included a review of the school’s essential documents, classroom observations (n=15), formal interviews with the
Executive Director (1), Middle School Director (1), Chief Academic Officer (1), Instructional Coach (1), Director of Learning Sciences (1), Dean of Culture
and Community (1), School Social Worker (1), School Counselor (1), School Psychologist (1), English Language Development Director (1), Special
Education Teachers (1), General Education Teachers (12), Financial Partners (1), Office Staff (2 ), City Year Staff (6), Board Members (8), and a variety of
parents and students.

The Standards and Indicators for School Improvement rubric was the primary assessment instrument used during the visit. Prior to the site visit, the
team engaged in a review of the school Model and considered best practices when observing in classrooms and interviewing all stakeholders. The team
also compiled results from surveys, written documents, and other artifacts. All of these data points were triangulated as we considered the themes
that emerged for this report.

The school support team’s review report was based upon examination of the documents provided in the school portfolio, team experiences, and
observations. The specific findings and recommendations are organized under the headings of Teaching for Learning, Organizing for Results, and
Organizational Effectiveness. Each of the 10 standards for success is addressed in the following pages.

Teaching for Learning:

The following Teaching for Learning Standards address standards, planning, instruction, assessment and tiered support:

Standard 1:
The school implements a curriculum that is aligned to Colorado Academic Standards and ensures rigorous, effective instructional planning.

Standard 2:
Instructional staff members provide aligned, integrated, and research-based instruction that engages students cognitively and ensures that students
learn to mastery.

Standard 3:
The school uses multiple measures and assessment strategies to continuously inform instruction to meet student needs, measure student progress
toward and mastery of grade-level expectations, and improve instruction.

Standard 4:



The school implements a comprehensive system of tiered academic and behavioral support to enable students to master grade-level expectations.

Standard 5:
School leadership ensures the school functions as a learning organization focused on shared responsibility for student success and a rigorous cycle of
teaching and learning.

Standard 6:

The school functions as an effective learning community and supports a climate conducive to performance excellence for students and staff.
Standard 7:

School leadership actively develops a high quality professional staff through professional learning, supervision, evaluation, and commitment to
continuous improvement.

Standard 8:
The school implements a mission-driven cycle of continuous improvement that optimizes learning and ensures organizational effectiveness.

Organizational Effectiveness:
The following Organizational Effectiveness Standards address board governance and fiscal management.

Standard 9:

The school board demonstrates strong leadership through its procedure to promote the school’s mission, strategic planning, current knowledge of
legislative issues, policy development, commitment to professional development, provision of resources, oversight/support of administrator, ability to
build effective committees, and establishing networked community relationships.

Standard 10:
The school board demonstrates strong fiscal management and the school’s practices demonstrate current and future financial health.
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Rating System:
To provide detailed school level information, the review team evaluates the degree to which conditions and indicators exist and the level of
implementation. The rating system is explained below.

Developed and fully implemented on an ongoing and sustained basis

Developed and generally implemented throughout the school

Initial development and/or partially implemented

Initial development and/or minimal implementation

Each indicator is assigned a rating from the scale above. A detailed evidence rubric is provided separately in order to allow school and board leadership
to clearly understand what observations, actions, and behaviors led to our ratings.

Compass Academy’s Strong Foundations on Which to Build:

Compass Academy has established a welcoming environment for students, staff, families, and collaborators (6.b.1).

Compass Academy is a mission-driven organization- all stakeholders are committed to the academic and social/emotional development of the
“whole child,” and school programming is designed to support the implementation of this mission (8.a.1).

Compass Academy leadership has embedded multiple structures for developing lesson planning procedures and accountability loops to
effectiveness (1.c.9).

The Learner and Leader competencies provide a vision for developing 21* century and prepared graduate competencies (1.b.2 and 1.b.3).
Compass Academy has developed multiple structures for ongoing home school communication (2.b.3).

Leaders have established a beginning data-dialogue through the Early Warning Indicators (EWI) process that uses common and consistent
procedures and protocols for grouping students, making hypotheses of what students need to improve their achievement, and implementing
designed support (3.a.3).

Compass Academy is starting to build out a comprehensive continuum of MTSS supports that include Tier Il seminar remediation and
advancement interventions, English Language Development practice, and multiple opportunities for social emotional learning (4.a.1).
Compass Academy is developing an embedded culture of collaboration that includes weekly EWI meetings, common planning time, and
networking with outside agencies including City Year and John Hopkins University (5.b.3 and 5.d.6).
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e The supervision and evaluation process is clearly defined, consistent, and robust; teachers express that the process is valuable to their practice
(7.b.1 and 7.b.4).

e All stakeholders including parents understand the school’s current performance challenges and are working urgently to focus on improving the
pathway to growth and proficiency; all improvement efforts are focused on improving academic achievement and social emotional
development (8.b.1).

e Coaching systems are consistent and differentiated. Teachers reported multiple examples of how coaching has impacted their effectiveness in
teaching and student learning (7.c.2).

e The Compass Academy Governing Board displays a great deal of professionalism and has built a very strong network of partners. The board
understands its role and adheres to its legal obligations as a public entity (9.c).

e The Compass Academy Governing Board, along with the School Design Division, provides solid data through test scores and other academic
assessments to drive decision making (9.e).

e The Compass Academy Governing Board and school understands and complies with reporting requirements of the state and charter authorizer
(10.e).

e The Compass Academy Governing Board and lead administrator are very familiar with the school’s financials; they hold themselves responsible
for the financial stability and integrity of Compass Academy (10.g).

Part II: Landscape Report

The Compass Academy Detailed Report Standards 1-10 document displays the rating and supporting evidence for each standard, indicator, and sub-
indicator. The Landscape Report is a summary of the detailed report and provides the school with a “quick view” of ratings for each standard. The
landscape report grounds the school in the strong foundations on which is can build as well as focused areas for improvement.



Colorado’s Standards & Indicators for Continuous School Improvement: Compass Academy Landscape Report

Standard 1: Standards and Instructional Planning. The school
implements a curriculum that is aligned to Colorado Academic
Standards and ensures rigorous, effective instructional planning.
1.a. Standards-Based Focus.

1.b. Guaranteed and Viable Curriculum.

1.c. Instructional Planning.

Standard 2: Best First Instruction. Instructional staff members
provide aligned, integrated, and research-based instruction that
engages students cognitively and ensures that students learn to
mastery.

2.a. Standards-Based Instruction.

2.b. Instructional Context.

2.c. Instructional Practices.

2.d. Meeting Individual Needs

2.e. Students as Learners.

Standard 3: Assessment Practices. The school uses multiple
measures and assessment strategies to continuously inform
instruction to meet student needs, measure student progress
toward and mastery of grade-level expectations, and improve
instruction.

3.a. Use of Assessment and Data.

3.b. Assessment for Learning

3.c. Assessment of Learning.

Standard 4: Tiered Support. The school implements a
comprehensive system of tiered academic and behavioral support
to enable students to master grade-level expectations.

4.a. System of Tiered Supports.

4.b. Multiple Learning Opportunities.

4.c. Family and Community Partnerships.

Standard 5: Leadership. School leadership ensures the school
functions as a learning organization focused on shared
responsibility for student success and a rigorous cycle of teaching
and learning.

5.a. Expectations for Excellence.

5.b. Instructional Leadership.

5.c. School Efficiency and Effectiveness.

5.d. Capacity Building.

5.e. Knowledge and Skills.

Standard 6: Culture and Climate. The school functions as an
effective learning community and supports a climate conducive to
performance excellence for students and staff.

6.a. Academic Expectations.

6.b Inclusive Learning Environment.

6.c. Safe and Orderly Environment.

6.d. Trust and Respect.

Standard 7: Effective Educator. School leadership actively develops
a high quality professional staff through professional learning,
supervision, evaluation, and commitment to continuous
improvement.

7.a. High Quality Staff.

7.b. Supervision and Evaluation.

7.c. Professional Learning.

Standard 8: Continuous Improvement. The school implements a
mission-driven cycle of continuous improvement that optimizes
learning and ensures organizational effectiveness.

8.a. School Mission and Goals.

8.b. Cycle of Continuous Improvement.

8.c. Improvement Planning

Standard 9 - Strong Board Governance. The school board
demonstrates strong leadership through its procedures to
promote the school’s mission, strategic planning, current
knowledge of legislative issues, policy development, commitment
to professional development, provision of resources,
oversight/support of administrator, ability to build effective
committees, and establishing networked community
relationships.

9.a. Vision/Mission and Governance Structure

9.b. Strategic Planning

9.c. Policies and Legal

9.d. Professional Development

9.e. Program Assessment and Renewal

9.f. Administrator Hiring and Evaluation

9.g. Meetings and Committees

9.h. Stakeholder Management

Standard 10- Sound Fiscal Management. The school board
demonstrates strong fiscal management and school practices
demonstrate current and future financial health.

10.a. Budget

10.b. Revenue and Program Costs

10.c. Stable Programming

10.d. Additional Revenue Resources

10.f. Reserves

10.h Policies




Part I1I: Identified Focus Area(s) for Standards 1-8

Focus Area 1: Standard 6 Culture and Climate
Culture and Climate: The school functions as an effective learning community and supports a climate conducive to performance excellence for students
and staff.

Standard 6: Culture and Climate: The school functions as an effective learning community and supports a climate conducive to performance excellence for

students and staff.

Indicators:
Implemented

6.a. Academic Expectations. School leadership and staff
demonstrate the belief that all students can learn at high X
levels.
6.b. Inclusive Learning Environment. Support for the
physical, cultural, and socio-economic needs of all students X
reflects a commitment to equity and an appreciation of
diversity.
6.c. Safe and Orderly Environment. The physical condition of
the school and a schoolwide understanding of behavioral
expectations ensure students and staff experience a safe,
orderly, and supportive environment.
6.d. Trust and Respect. The school demonstrates an inclusive
culture of mutual trust, respect, and positive attitudes that X
supports the personal growth of students and adults.

Positive Foundations on Which to Build:
6.a. Academic Expectations
e Leaders and teachers demonstrate an understanding of their school performance framework and the urgency needed to improve student
outcomes on the state PARCC assessment.
6.b. Inclusive Learning Environment
e All stakeholders demonstrate a commitment to equity in that all students regardless of culture, ability, socioeconomic status or primary
language are expected to master grade-level expectations.



6.c. Safe and Orderly Environment
e Compass Academy has established clearly defined behavioral expectations, a classroom discipline ladder, and a PBIS system that includes
layered opportunities for positive behavioral reinforcement and supports.
e Compass Academy has allocated significant resources to students’ emotional safety and support that includes a developed Wellness Team
(school social worker, school psychologist, and school counselor).
e School leadership regularly uses environmental data to evaluate and improve the effectiveness of school culture and climate; adjustments
include routines and procedures for classroom entrance/exit, lunch, and recess.
6.d. Trust and Respect
e Aculture of collaboration is evidence throughout the school; teachers routinely work together and with leadership to problem solve and
improve school culture.
e All stakeholders reported a deep respect and regard for each other and the students and community they serve.

Key Area(s) for Improvement:
6.a. Academic Expectations
e While all stakeholders articulated a desire to create a culture of high-expectations, this culture was not consistently observed across
classrooms and grade levels; in approximately 50% of classrooms, students routinely opted out of academic expectations.
6.b. Inclusive Learning Environment
e The school has not yet engaged in specific professional development on culturally responsive classroom management and instructional
strategies.
6.c. Safe and Orderly Environment
e While there are structures in place to ensure a safe and orderly environment, behavioral expectations were reinforced in approximately 50% of
classroom observations which led to significantly impacted learning environments. Teachers are not consistently using the discipline ladder and
schoolwide PBIS system to ensure a conducive learning environment.
e While student safety has been a strong focus area and stakeholders reported significant improvements in school culture, students are not
always physically and emotionally safe in classrooms and hallways.

Detailed Findings

Compass Academy is a mission-driven organization with a deep commitment to serving the “whole child.” The school’s mission components include a
set of Learner and Leader competencies that are designed to develop students’ academic, affective, and 21 first century skills. There are several
structures embedded into school programming that support this mission including personalized Learner and Leader plans, Monday Circles, and a robust
Wellness Team of mental health providers. Stakeholders consistently reported a current initiative to improve students’ physical and emotional safety;
this initiative has included the development of procedures for lunch and recess, a structure for classroom entrance/exit, a clear classroom-based



discipline ladder, and a well-developed schoolwide PBIS plan. Per the PBIS Plan, students can earn positive points for meeting behavioral expectations
and displaying the Learner and Leader competencies in the Kickboard data system; students collect these positive points to earn trips to the school
store, VIP lunches, and participation in “Monday Funday” activities. Stakeholders reported that these structures, many of which were developed when
the Middle School Director on-boarded in October 2016, have resulted in a significant improvement in schoolwide safety and behavioral expectations.
Specifically, incidents of physical altercations between students and the use of profanity have declined. However, ensuring high expectations across all
classrooms remains an area for attention. Classroom observations (n=15) revealed that the environment is conducive to learning in approximately 50%
of classrooms. In classrooms where the environment was not conducive to learning, many students opted out of academic expectations, behaviors
were highly disruptive and sometimes unsafe, and teachers were not observed effectively redirecting misbehaviors. Generally, teachers were not
observed implementing the schoolwide discipline ladder or PBIS system. In addition to holding teachers accountable to using current structures with
fidelity through ongoing instructional coaching, the CSSI team encourages school leadership to focus on the following strategies for improving the
schoolwide culture and climate: creating procedures for hallway culture, developing parameters for the use of physical space in the classrooms,
implementing a select set of management strategies from Doug Lemov’s Teach Like a Champion (TLAC), leveraging teacher capacity, and focusing
professional development on culturally responsive management and engagement strategies. The CSSI team believes that these focus areas will support
the school’s mission of creating a learner-centered community, and that ultimately a stronger school culture and climate will support the school it
reaching its goals.

The CSSI team regularly observed loud, disruptive, and rowdy behaviors in the hallways during classroom transitions; these behaviors sometimes
resulted in safety concerns. Hallway culture transfers to the classroom, therefore it is an important area to consider. School leaders should create
specific criteria for hallway culture that norm how students should speak and behave during these unstructured times. These expectations should be
posted throughout the hallways and time should be dedicated to teaching/practicing them with students. To reinforce these expectations, adults need
to flood the hallways before and after school and during class transitions. School leadership can consider assigning adults to specific points throughout
the hallways during these times. Environmental data can be collected by the adults on duty and used in the schoolwide PBIS system to provide positive
reinforcements for improving hallway culture. In addition to considering hallway spaces, teachers are strongly encouraged to consider their use of
space within the classroom. The classrooms at Compass Academy are very large, and students were routinely observed sitting off in the margins and in
the very far back of the classrooms. Challenging behaviors typically occurred in these areas. Having students spread widely across a large space makes
proximity and classroom management more difficult. Teachers should create seating charts or seating expectations that require students to sit in the
center and towards the front of the room. This will provide a strong first step to monitoring student engagement and reinforcing behavior expectations
more closely.

The CSSI team also recommends that leadership focus on selecting, developing and holding teachers accountable to a set of TLAC management
strategies. The CSSI team is aware that some educators perceive these strategies as triggers for rigidity, and recommending practices that are not in

! Lemov, Doug. Teach Like a Champion 2.0. San Francisco, CA: Joseey-Bass, 2015. http://teachlikeachampion.com/books/




alignment with the school’s vision and mission is not the intention. These strategies are meant to harness a classroom culture of engagement not mere
compliance. Because classroom culture is highly correlated to student achievement, the team believes that implementing a few of these basic practices
will serve the mission and student body. In fact, several of the teachers that successfully managed their classrooms and demanded cognitive
engagement at Compass Academy were observed using these strategies, which may or may not be intentional. Additionally, most teachers were
observed providing positive narration to students meeting expectations, which should remain a hallmark practice. The recommended TLAC strategies
for implementation are: What to Do, Do Not Talk Over/Self-Interrupt, Firm Calm Finesse, and Art of the Consequence. The “What to Do” technique is a
simple strategy that ensures that teachers give directions in a format that clearly defines what they want in concrete terms. The goal is to tell students
exactly what they should be doing as opposed to telling them what not to do. Teachers were observed telling students to “Stop that,” “You should not
be talking to your friend right now,” or sometimes asking them “Is that what you should be doing?” Telling students exactly what they should be doing
presumes positive intent and instead of scolding students for not meeting expectations it gives them another opportunity to understand the
expectations. “What to Do” directions should be accompanied with the “Do Not Talk Over/Self-Interrupt” technique. In this strategy, teachers are
pushed to not talk over students who are off task while they are teaching. In Compass Academy classrooms with challenging behaviors, teachers were
consistently observed talking over students and continuing with their instruction while students talked to each other or caused overt disruptions within
the environment. If the teacher continues with the lesson while students are misbehaving, it sends the message that their engagement is not
necessary and important. Students need to know that they are so well respected that the lesson will not continue without them. Teachers are
encouraged to interrupt themselves and provide the positive narration/positive points and consequences that are necessary to bring all students’
attention back to the lesson. This leads us to the “Firm Calm Finesse” technique which encourages teachers to find a balance between being strict and
warm. During classroom observations, some teachers never used a strong or firm tone when providing students with expectations, while other
teachers were observed raising their voices when frustrated. The “Firm Calm Finesse” technique is broken down into multiple strategies that provide
teachers with concrete ways to strike the balance. These strategies will lead teachers to valuing purpose over power, providing ample positive
narration, and using a strong and firm tone while keeping their poise when control is necessary for ensuring a safe and orderly classroom. Last, the “Art
of the Consequence” provides teachers with essential tips for delivering consequences and deploying the discipline ladder when positive narration is
not effectively redirecting challenging behaviors. These tips include being quick, incremental, consistent, and depersonalized. The TLAC book provides
descriptions, scenarios, and videos of each of these techniques. Implementation will be most effective if teachers are provided opportunities to watch
and practice the techniques consistently. Additionally, as previously mentioned, some teachers at Compass Academy are using effective classroom
management strategies that result in the cognitive engagement of all students. Often, the same students and groups of students that were displaying
significantly challenging behaviors with one teacher were on-task and engaged with another teacher. The CSSI team recommends that leadership
leverage this teacher capacity by providing struggling teachers the opportunity to observe effective teachers, and giving effective teachers the
opportunity to engage in observation/feedback rounds with struggling teachers.

Last, the CSSI team recommends that school leadership ground their school culture and climate improvement efforts in professional development on
culturally relevant management and teaching strategies. A paramount component of culturally responsive teaching is holding relentlessly high
expectations for students of color- behavioral and academic. Therefore, it is of the upmost importance that school leadership ensure that classrooms



are honoring students by requiring their engagement. Suggested resources are Franita Ware’s hallmark article “The Warm Demander Pedagogy”* and
Laura Pinto’s book From Discipline to Culturally Responsive Engagement: 45 Classroom Management Strategies.? In addition to providing strategies for
management, these resources will impress the need for teachers to provide opportunities for students to engage in discourse on culturally relevant
topics. When there are opportunities for discourse and higher order thinking through culturally relevant topics, challenging behaviors are minimized.
Observations and interviews revealed that several teachers are working to include culturally relevant topics of studies, however even in these
examples, students were not engaged in lively discussions that provided them opportunities to share and build upon their experiences and identities.
Also, when questions requiring higher order thinking were posed, only a few students had the opportunity to answer them and the discussion typically
stayed between teacher and student as opposed to student and student. Instructional formats that promote this discourse include Socratic Seminar,
Buzz Groups, and Debate Panels.” School leadership is also encouraged to engage families and community members in building and reinforcing the
culture and climate of the school. These stakeholders can be invited in to conduct walkthroughs and observations and provide critical feedback and
input in the problem-solving process.

2 Ware, F. “The Warm Demander Pedagogy: Culturally Responsive Teaching that Supports a Culture of Achievement for African American Students,” Journal of Urban
Education. Vol. 41. No. 4. 2016 427-456. http://journals.sagepub.com/doi/pdf/10.1177/0042085906289710

3 Pinto, Laura. From Discipline to Culturally Responsive Engagement: 45 Classroom Management Techniques. Thousand Oaks, CA: SAGE Publications, 2013.

4 https://www.cte.cornell.edu/documents/Classroom Structures.pdf




Focus Area 2: Standard 1 Standards and Instructional Planning
Standards and Instructional Planning: The school implements a curriculum that is aligned to Colorado Academic Standards and ensures rigorous,
effective instructional planning.

Standard 1: Standards and Instructional Planning. The school implements a curriculum that is aligned to Colorado Academic Standards and ensures
rigorous, effective instructional planning.

Indicators:
Implemented

1.a. Standards-Based Focus. Teachers plan instruction based
on the district’s curriculum aligned with Colorado Academic X
Standards and grade-level expectations.

1.b. Guaranteed and Viable Curriculum. Teachers
consistently plan instruction to ensure a guaranteed and X
viable curriculum is provided.

1.c. Instructional Planning. Instructional planning is
frequently collaborative and leads to instruction that is X

coherent and focused on student learning.

Positive Foundations on Which to Build:
1.a. Standards-Based Focus
e Teachers are implementing instructional programs that are aligned to Common Core State Standards such as Agile Minds for math and
Expeditionary Learning for English Language Arts.
e Teachers create standards-aligned unit plans that are monitored by school leadership.
e Standards-based grading focuses teachers’, students’, and families’ attention on Colorado Academic Standards (CAS).
1.b. Guaranteed and Viable Curriculum
e School programming promotes 21* century skills and use of information technology.
e School leadership ensures that teachers have sufficient time, materials, and instructional tools to teach.
1.c. Instructional Planning
e Teachers use common lesson plan formats that promote backwards design.
e School leadership spends a significant amount of time developing teachers in instructional planning through lesson planning clinics, ongoing
coaching, and review/feedback loops.



e School leadership embeds time in the master calendar for teachers to engage in collaborative planning.
e Lesson plan review revealed that many teachers are planning instructional activities that promote high-levels of rigor.
e The school has an embedded an ongoing data-dialogue structure through the Early Warning Indicators (EWI) practice.

Key Area(s) for Improvement:
1.a. Standards Bases Focus
e Leaders and teachers do not yet share a common vision for the standards-based teaching and learning cycle.
e Teachers engaged in one training on standards-based grading at the beginning of the year; otherwise, professional development structures
have not been used to analyze CAS.
e Teachers do not yet consistently use indicators of mastery such as evidence outcomes and graduation competencies to describe and norm the
performance expected at each grade level.
1.b. Guaranteed and Viable Curriculum
e Teachers and leaders have not yet engaged in a gap analysis of procured instructional programs to identify gaps that may exist between the
programs and CAS.
1.c. Instructional Planning
e While teachers do create unit plans, many reported implementing their standards-aligned instructional programs with fidelity as opposed to
being engaged in an ongoing standards-based teaching and learning cycle.
e Teachers do not yet use standards-based curricular documents in their instructional planning such as curriculum maps, scope and sequences,
and pacing guides that display how the depth and complexity of standards are taught throughout a school year.
e Teachers are not yet engaged in a routine practice of using classroom based assessments such as formative measures and daily mastery checks
to drive their instructional planning. The EWI data dialogue is limited to annual state assessments and NWEA MAP benchmark tests.

Detailed Findings

Compass Academy is committed to providing students a standards-based education as evidenced by leader and teacher interviews and their standards-
based grading practices. Leaders and most teachers understand that standards-based practices entail more than implementing a text book or
instructional program that purports to be Common Core aligned. However, when asked to describe the standards-based teaching and learning cycle,
stakeholders did not report common practices that encompass all components of a well-developed cycle. Most stakeholders reported on their unit and
lesson planning only. There has been a considerable amount of professional development in these areas including lesson plan review/feedback loops,
lesson planning clinics, and ongoing instructional coaching. Leader and teacher interviews revealed that teachers are focusing mostly on how they are
going to teach content, with less emphasis on what they are going to teach, what student mastery looks like, and how they will reflect on student
learning. The CSSI team encourages leadership to further develop all components of the standards-based teaching and learning cycle: 1) what students
need to know/be able to do to achieve mastery, 2) how teachers will teach the content to ensure mastery, 3) reflection on student learning and 4)



revision of instructional practices to respond to students that have not yet achieved mastery. Ensuring a rigorous and ongoing standards-based
teaching and learning cycle is the strongest lever for improving student growth and proficiency.

Teacher and leader interviews and document review revealed that determining what concepts and skills need to be taught and norming the mastery
indicators for those concepts and skills is a current gap in the teaching and learning cycle at Compass Academy. First, teachers jump right into unit and
lesson planning using their procured instructional programs (e.g. Agile Minds and Expeditionary Learning Education) to drive the content as opposed to
using prerequisite curriculum guides such as curriculum maps, scope and sequences and pacing guides. These curriculum guides would organize CAS
concepts and skills and ensure increasing depth and complexity within a school year and between grade-levels. Schools are not encouraged to trust
their procured instructional programs to provide this strategic organization, they must create their own or use the work completed at the district level;
it is this organization that Robert Marzano calls a “guaranteed and viable curriculum” (2003).> These curriculum guides would organize concepts and
skills with Depth of Knowledge (DoK) descriptors, provide general times frames that have embedded flexibility for revising and re-teaching, and provide
teachers with example instructional strategies and common assessments. Compass Academy leadership should provide teachers with increased
opportunities to analyze and unpack CAS, digging into evidence outcomes, 21° century skills, and graduation competencies for each standard. This
should translate into the creation and norming of named curriculum guides. Leaders are highly encouraged to lead the charge-providing teacher teams
with templates, examples, and ongoing monitoring to ensure quality. Once CAS-based curriculum maps and scope and sequences are finalized,
teachers can use existing instructional programs to implement the curriculum as opposed to viewing these programs as curriculum within themselves.
Teacher teams can complete a gap analysis between their new curriculum guides and existing instructional programs in order identify additional and
supplemental instructional resources that are needed to implement the guaranteed and viable curriculum.

A critical part of creating curriculum guides will be describing what mastery looks and sounds like for each concept and skill at each grade level. Some
leaders and teachers reported this as an area of need and next step for the staff in their planning. The strongest evidence supporting that the school
needs to focus on describing student mastery is the discrepancies between standards-based grading data and NWEA MAP data (i.e. grading often
shows that students have mastered skills and concepts while NWEA MAP does not corroborate that). Indicators of mastery should consistently be
identified by teachers and provided to students through rubrics, written exemplars, scoring guides, models, etc.; ultimately students should be able to
describe what is expected of them to achieve mastery. Leader and teacher interviews and classroom observations revealed that the school has paid
some attention to developing mastery indicators. Teachers are using PARCC released rubrics for writing. Also, some teachers provided students with
not only learning targets but mastery statements such as “l know | will have met the learning goal when ...” However, these statements regularly lacked
precision. For example, the statement for an ELA goal may have read “I know | met the target when | have used text evidence to support my claim,” as
opposed to a precise descriptor that reads “l know | met the target when | have selected 2 of the best pieces of evidence from the text to support my
claim, and | provided at least 3 sentences for each piece of evidence that explain how they support/demonstrate my claim.” The latter descriptor

> Marzano, R. What works in schools: Translating research into Action. Alexandria, VA: Association for Supervision and Curriculum Development, 2003.



should then be supported with a detailed rubric or scripted exemplar. This not only provides an end goal, but precisely defines that end goal upon
which to backwards plan. Additionally, developing common CAS and curriculum aligned assessments and scripting out exemplar responses on these
assessments can operationalize mastery and support backwards planning. When teachers plan with precise mastery indicators in mind, the overall
rigor of the classroom is automatically ramped up in that teachers have set a bar that will drive their modeling and aggressive monitoring to get all
students to reach that bar. This practice can easily be rolled into existing unit and lesson planning structures that exist (i.e. the second component of
the teaching and learning cycle in which teachers focus on how they are going teach a concept or skill to mastery).

This brings us to the third and fourth part of the teaching and learning cycle: reflection and revision. Leader and teacher interviews revealed that
teachers are not yet using formative assessments to reflect on student learning and drive instruction; the data dialogue has mostly focused on state
assessments and NWEA MAP benchmarks that are implemented three times per year. The CSSI team recommends that school leadership provide
teachers with assessment expectations that include weekly/daily formative assessments that track student mastery (e.g. exit tickets, tracked checks for
understanding, mastery checks, etc.). Leadership can provide teachers with templates and examples for these assessments and require teachers to
input and track results in the Kickboard data infrastructure. This data can then be used in the ongoing Early Warning Indicators (EWI) data dialogue to
bring more relevant classroom based assessments into the practice; teachers can also use this data individually, in content teams, and with their
instructional coaches to reflect on student learning and create re-teach action plans. Additionally, the student work that results from these formative
assessments can be used in the 1:1 data dialogue with coaches. Instructional leaders can use the Uncommon Charter Schools/Relay Graduate of
Education student work analysis protocol as a guide (template attached to report). In this protocol, the teacher brings their scripted student exemplar
and their actual student work artifacts to the meeting. The first step in the protocol is to ensure the scripted student exemplar meets the rigor
identified in the CAS. The teacher and coach both share their scripted student exemplar for the named concept/skill, and if they are not aligned, the
next step is to identify the gaps between the teacher and coach exemplars. Once an exemplar is normed, the next steps are to sort student work into
three piles (unsatisfactory, partially proficient, and proficient), reflect on instructional practices used to teach the concept/skill, and then design an
action step for re-teaching to ensure that all students reach mastery. The goal of the coach is to enable teachers to internalize this practice of reflection
and revision, thus closing the loop on the continuous improvement cycle.

The recommendations provided are meant to strengthen each component of the standards-based teaching and learning cycle at CA and are intended
to be implemented over a 1-3-year period. School leadership has the knowledge and skills necessary to scope and sequence this work over an
implementation period that they believe is most appropriate. Intentional professional development that includes modeling, practicing, and monitoring
will be required at all levels of implementation. The CSSI team recommends a few resources for supporting this work. First, leaders should tether this
work to the “Standards-Based Teaching and Learning Cycle” manual that was developed by the Colorado Coalition of Standards-Based Education.® Also,
the research and work of Robert Marzano would be highly useful in guiding and supporting this work. Their Critical Concepts Project provides schools
with a focused set of critical concepts and skills for K-12 in ELA, Math, and Science that can be leveraged as parameters for creating curriculum maps

e https://www.cde.state.co.us/cdechart/standards-basedteachingandlearningcycle




and scope and sequences. They can be downloaded for free.” Additionally, Marzano Research provides a free bank of proficiency scales that can be
downloaded and customized to support the creation of mastery indicators® While it would be of cost to the school, school leadership can also procure
training from the Marzano Research to support leadership in their development and implementation of a rigorous standards-based teaching and
learning cycle. Ultimately, the goal is for Compass Academy to develop a curriculum that is independent of the instructional programs that they land on
procuring and embedding; these programs are not curriculum within themselves but should be used to implement the school’s guaranteed and viable
curriculum.

7 . . .
http://www.marzanoresearch.com/educational-services/critical-concepts

8 ..
http://www.marzanoresearch.com/resources/proficiency-scale-bank




Part IV: Identified Focus Area(s) for Standards 9-10

Focus Area 1: Standard 9 Strong Board Governance

Strong Board Governance: The school board demonstrates strong leadership through its procedures to promote the school’s mission, strategic
planning, current knowledge of legislative issues, policy development, commitment to professional development, provisions of resources,
oversight/support of administrator, ability to build effective committees, and establish networked community relationships.

9. Strong Board Governance: The school board demonstrates strong leadership through its procedures to promote the school’s mission, strategic planning,

current knowledge of legislative issues, policy development, commitment to professional development, provision of resources, oversight/support of
administrator, ability to build effective committees, and establishing networked community relationships.

Indicators:
Implemented

9.a The Governing Board promotes the vision and mission of X
the school through a strong governance structure.
9.b The Governing Board promotes the vision of the school X
through strategic planning.
9.c The Governing Board policies adhere to legal obligations as X
a public entity.
9.d The Governing Board engages in quality, needs-based X
professional development.
9.e The Governing Board provides guidance in program X
assessment and renewal processes.
9.f The Governing Board has a clear plan for hiring, retaining, X
supporting, and evaluating the lead administrator.
9.g The Governing Board demonstrates effective use of X
meetings and committees.
9.h The Governing Board supports the mission/vision of the
school by securing strong relationships with internal and X
external stakeholders.




Focus Area 1: Standard 10 Sound Fiscal Management
Sound Fiscal Management: The school board demonstrates strong fiscal management and school practices demonstrate current and future financial
health.

10. Sound Fiscal Management: The school board demonstrates strong fiscal management and school practices demonstrate current and future financial
health.

, Level 2: Partially
Indicators:
Implemented
10.a Governing Board and administration gather input to X
develop short-term and long-term budgets and make

effective use of sound budgeting practices.

10.b Leadership uses realistic revenue and program costs in X

the budget.

10.c The school has enough revenue to ensure stable X
programming.

10.d The school has developed other resources to achieve X

additional strategic priorities and can increase revenue if a
shortfall occurs.

10.e The school understands and complies with reporting X
requirements of the state and charter authorizer.

10.f The school has access to reserves or can raise cash if a X
budget shortfall occurs or to finance growth.

10.g The Governing Board and administrators hold X

themselves responsible for the school’s financial stability and

integrity.

10.h The Governing Board has adopted policies that ensure X

financial health and a strong system for the timely, accurate
tracking and recording of all financial data and transactions.
10.i The school has established and maintains procedures for X
accurate and appropriate business operations.

Positive Foundations on Which to Build:



9.a The Governing Board promotes the vision and mission of the school through a strong governance structure.
e Apart from one current board member, all directors are founding board members and are very committed to seeing Compass Academy
successfully achieve its mission and vision.
e The board sees the importance of a holistic approach to student learning, focused on both social-emotional learning as well as individualized
attention from teachers and City Year Corps Members. Members are consistent with articulating how this approach is implemented through
the school and its programs.

9.b The Governing Board promotes the vision of the school through strategic planning.
e The Board reviews the key priorities laid out in the Strategic Action Plan on a regular basis and continually examines how this plan aligns with
the vision of the school and where adjustments need to be made.

9.c The Governing Board policies adhere to legal obligations as a public entity.
e All policies align with federal and state laws and district policies.
e Board policies reflect expectations for professionalism, requiring board members to lead with integrity.
e There is a conflict of interest policy in place, which all board members are required to sign.

9.e The Governing Board provides guidance in program assessment and renewal processes.
e Because of the strong partnership with Johns Hopkins University and City Year, the School Design Division can inform the board of decisions
based on evidence it receives through student assessments.
e The board takes feedback it receives from its authorizer (through annual review and meetings with thought partners) very seriously and knows
where it is not meeting expectations and where improvements are needed.

10.e The school understands and complies with reporting requirements of the state and charter authorizer.
e There was a clean audit the first year.
e The school is in full compliance with the Financial Transparency Act.

10.g The Governing Board and administrators hold themselves responsible for the school’s financial stability and integrity.
e Board members understand the school’s current and future financial status.
e The board treasurer, while new, has a strong financial background; evidence demonstrates that she and other board members pay very close
attention to the school’s finances.
e Lead administrator and board have great relationship with 3" party consultants (G & G) and there is a mutual respect between the entities
involved in ensuring strong financial health of the school.



10.i The school has established and maintains procedures for accurate and appropriate business operations.
e Accounting is handled appropriately; lead administrator and operations manager work closely with 3" party consultants to ensure smooth and
timely business operations.
® School has a written plan and/or checklist that is used to monitor and maintain HR best practices that includes CBI background checks,
reference checks, I-9, separate health record files, new hire reporting and current at-will contracts.

Key Area(s) for Improvement:

9.d The Governing Board engages in quality, needs-based professional development.

e ltis very clear that the founding board members remain committed to Compass Academy and its long-term success. While board members do
not need professional development as it relates specifically to their roles and responsibilities, the review team did recognize that members
have different comfort levels when it comes to having a deep understanding of the charter, the key priorities of the school and expectations
and goals for each committee.

e |f the board intends to become a truly effective governing board, it is recommended that the board continues to engage in professional
development, especially as new board members join, bringing in resources from the CO League of Charter Schools and the local community.

9.f The Governing Board has a clear plan for hiring, retaining, supporting, and evaluating the lead administrator.
e There is no succession plan currently in place for the lead administrator. A formal succession plan, along with a formal hiring process should be
undertaken by the board and lead administrator as soon as possible.
e Necessary improvements have been made from the previously used school leader evaluation to the one that is planned for this year. With a
variety of partners involved in the makeup of the board, SDD, leadership team and staff at Compass Academy, it is critical to receive input from
all stakeholders.

9.h The Governing Board supports the mission/vision of the school by securing strong relationships with internal and external stakeholders.

e There is much feedback from partners at JHU and City Year that supports the mission/vision of the school. It is recommended that the Service
Level Agreement (SLA) between parties is continually reviewed by an outside party on an annual basis to ensure relationships continue to be
supportive and continue to avoid conflicts of interests.

e Broader parent and community engagement was something the review team heard about frequently from stakeholders who were interviewed.
While there is, a high-level perspective coming from external partners (such as JHU and City Year), it is recommended that parents and
community members/organizations from Southwest Denver are engaged to offer more of a local voice and perspective to the school. This
could be beneficial in many forms: from helping to develop the school’s UIP and key priorities based on the school’s student body, to financially
supporting the school, and by offering needed resources to the students.



10.c The school has enough revenue to ensure stable programming.

e While Compass Academy’s PPR is above average due to its at-risk student demographic, PPR alone is not adequate to cover all expenses,
especially as the school continues to grow.

e The school has struggled to engage the larger Southwest Denver community for support (financial and otherwise); a solid community
engagement strategy could lead to increased revenue for the school.

e While a Development Fund committee technically falls under the Finance Committee at Compass Academy, no formal goals have been set for
this committee. The school has done a fair job of garnering some foundation funds. It is recommended that a strong financial strategy and fund
committee be developed to help lead this effort forward.

10.f The school has access to reserves or can raise cash if a budget shortfall occurs or to finance growth.
e Compass Academy does have the adequate Tabor reserve required by law. However, evidence showed that the school only has 50 days of cash
on hand, where it should have at least two months or more to cover operating expenses.

Detailed Findings

Almost all founding board members of Compass Academy remain a part of the board and are very committed to supporting the school’s mission and
vision. There is one board member who recently stepped off the board and a new member who came on within the last month. The board is actively
recruiting one other board member now and still has some room to grow and diversify. More than half of the members have strong education
backgrounds; there is some expertise, but it is more limited in the areas of finance, legal and community perspectives. The board realizes they need to
bring in more of a community voice and are looking at different ways to do this, through recruiting additional directors, engaging parents differently,
and leveraging resources that exist in the local community.

The partnership that the founding board members designed is unique and unlike any other charter school in Denver Public Schools. The “brainchild” of
City Year Inc. and the Center for Social Organization of Schools at Johns Hopkins University, Compass Academy takes a holistic approach to educating
students by focusing both on academics as well as social-emotional learning. A School Design Division (SDD) was put into place to develop a school
design which is continually evolving as it assesses student growth and learning and looks at data to support the decisions it makes. The SDD worked
with the executive committee of the board to develop the key priorities in the strategic action plan. The School Performance Framework indicates that
Compass Academy has not met expectations in several areas. The board and leadership team treat the Action Plan as a living and breathing document
through which they are continuously trying to address deficiencies and make necessary improvements.

After start-up funding allowed Compass Academy to hire a Director of Operations and Principal, it was soon realized that the board wanted to take a
different direction and shifted to a model where an Executive Director and Chief Academic Officer were hired. Recently, a director of Middle School



was brought on, which stakeholders who were interviewed expressed great support for, indicating she has put structures into place that have greatly
improved overall student behaviors as well as some basic operations of the school. Some board, staff and Corps members who were interviewed
indicated that because there are many moving parts (“a lot of cooks in the kitchen”) with the structure of the leadership team, City Year Corps
Members, staff and directors on the board, it would be helpful to know exactly what everyone is responsible for and what their role is. Professional
development at the board level could be increased not only to fill in some of these missing pieces and give board members a greater sense of how
school design is truly being implemented, it could also help all board members to gain a renewed understanding of the charter, the key priorities of the
school and expectations and goals of each committee.

There is a clear understanding by the board of what their primary responsibilities are, and they take these very seriously. They know they are not
responsible for the day-to-day operations of the school, but rather concentrate on data-driven decision making to support the school’s vision and their
fiduciary responsibility. Evidence shows the board adheres to its legal obligations as a public entity. Between very strong board treasurers (past and
present), a lead administrator who truly understands the moving parts to the school’s budget and finances and a strong partnership with G & G
Consulting Group, the board’s understanding of the school’s financials is very strong. While enrollment goals were not met this past year, numbers are
looking good for the coming year with 104 students projected and a wait list of close to 30 students. These numbers, for 6" 7" and soon to be 8"
grade, will bring in adequate PPR to align with forecasted budget projections. PPR at Compass Academy is at an increased level (which brings it to
above the national average) due to the Mill Levy dollars the school receives for its at-risk population. To conclude, the review team believes the board
demonstrates sound fiscal management.

As far as next steps for the Governing Board at Compass Academy, members of the board made it clear that they want to focus on getting the
academic and social-emotional supports in place for the 6" 7™ and next year’s g graders to succeed before making any solid plans to expand the
school to include grades 9-12. The board is very supportive of the work the lead administrator and leadership team is doing to “get it right” before
taking on anything else. Interviews indicated there does appear to be a strong relationship between the ED and the board. However, the review team
recommends the board review the ED’s job description as well as continue to have an outside party review the SLA and Scope of Work that are in place
with City Year and Johns Hopkins University on an annual basis, to ensure integrity of the partnerships. The board indicated they would like to get a
better sense of how they can best support the lead administrator and her team. While City Year board members indicated there is a desire to always
have a strong presence of Corps Members in the school, they feel that some of the operations that the School Design Division currently takes on
(hiring, fundraising, staffing/supporting board meetings, etc.) should ultimately get shifted to internal staff, as they see this as more of a responsibility
of the ED and Operations manager.



Part V: Conclusion

The CSSI team extends its assurances that the information obtained through the evaluation process will remain confidential. If your authorizer requests
a copy of the report, it will be provided. We also provide assurances that the team strived for objectivity in its findings. Most importantly, we commend
Compass Academy for its willingness to undergo an evaluation and for its desire to grow and become a great school. Once the school has reviewed and
discussed this report in detail, as questions arise, please feel free to contact Brian Martin at the CDE Schools of Choice Unit:

Martin B@cde.state.co.us.

Resources that may help as you continue your conversations:
e The Colorado Department of Education’s Webpage has various resources:
o Schools of Choice Unit: http://www.cde.state.co.us/cdechart
o CDE MTSS Information: http://www.cde.state.co.us/mtss
o Educator Effectiveness: http://www.cde.state.co.us/educatoreffectiveness
o Standards and Instruction: http://www.cde.state.co.us/standardsandinstruction
o Special Education: http://www.cde.state.co.us/cdesped
e The League of Charter Schools: http://coloradoleague.org/
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COMPASS ACADEMY
GENERAL FUND SUMMARY
Quarter Ended March 31, 2017

Percentage Percentage

Actual to Projected Year- Projected to

3/31/2017 FY 16 Budgeted Budget End Budget

Beginning Assigned Fund Balance 10,151 - 0.00% 10,151.00 100%
Beginning TABOR Fund Balance 48,000 46,445.00 103.35% 48,000.00 100%
Beginning Unrestricted Fund Balance 159,040 41,799.00 380.49% 159,040.00 100%
FY17 Total Beginning Fund Balance 217,191.00 88,244.00 246.13% 217,191.00 100%
Income 1,858,649.71 2,722,472.00 68.27% 2,722,472.00 100%
Expenses 1,736,476.59 2,707,453.00 64.14% 2,707,453.00 100%
Net Income 122,173.12 15,019.00 813.46% 15,019.00 100%
Ending Assigned Fund Balance 10,151.00 - 0.00% 10,151.00 100%
Ending TABOR Fund Balance 48,000.00 67,895.00 70.70% 48,000.00 100%
Ending Unassigned Fund Balance 281,213.12 35,368.00 795.11% 281,213.12 100%

FY17 Ending Fund Balance 339,364.12 103,263.00 328.64% 329,213.12 103%
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Accrual Basis Balance Sheet Prev Year Comparison
As of March 31, 2017
Mar 31, 17 Mar 31, 16 $ Change % Change
ASSETS
Current Assets
Checking/Savings
8101a - Petty Cash 100.00 0.00 100.00 100.0%
8101 - First Bank 188,298.50 354,536.70 -166,238.20 -46.89%
Total Checking/Savings 188,398.50 354,536.70 -166,138.20 -46.86%
Accounts Receivable
8153 - Accounts Receivable 121,854.94 0.00 121,854.94 100.0%
8142 - Grants Receivable 45,000.00 0.00 45,000.00 100.0%
Total Accounts Receivable 166,854.94 0.00 166,854.94 100.0%
Other Current Assets
8181 - Prepaid Expense 5,750.50 0.00 5,750.50 100.0%
Total Other Current Assets 5,750.50 0.00 5,750.50 100.0%
Total Current Assets 361,003.94 354,536.70 6,467.24 1.82%
Other Assets
8105 TABOR Reserve Held by DPS 0.00 27,310.43 -27,310.43 -100.0%
Total Other Assets 0.00 27,310.43 -27,310.43 -100.0%
TOTAL ASSETS 361,003.94 381,847.13 -20,843.19 -5.46%
LIABILITIES & EQUITY
Liabilities
Current Liabilities
Accounts Payable
7421 - Accounts Payable 393.26 5,940.36 -5,547.10 -93.38%
Total Accounts Payable 393.26 5,940.36 -5,5647.10 -93.38%
Other Current Liabilities
2110 - Direct Deposit Liabilities -1,768.19 0.00 -1,768.19 -100.0%
7461 - YE Payroll Liabilities 24,697.47 0.00 24,697.47 100.0%
7471 - Payroll Liabilities -1,682.54 2,981.58 -4,664.12 -156.43%
Total Other Current Liabilities 21,246.74 2,981.58 18,265.16 612.6%
Total Current Liabilities 21,640.00 8,921.94 12,718.06 142.55%
Total Liabilities 21,640.00 8,921.94 12,718.06 142.55%
Equity
6710 - Non-Spendable Fund Balance 10,151.00 0.00 10,151.00 100.0%
6721 - TABOR 3% Emergency Reserve 48,000.00 0.00 48,000.00 100.0%
6770 - Unassigned Fund Balance 159,039.82 92,714.81 66,325.01 71.54%
Net Income 122,173.12 280,210.38 -158,037.26 -56.4%
Total Equity 339,363.94 372,925.19 -33,561.25 -9.0%
TOTAL LIABILITIES & EQUITY 361,003.94 381,847.13 -20,843.19 -5.46%
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Profit & Loss Budget vs. Actual Collap.
July 2016 through March 2017

FY16 FY17
Jul '15 - Mar 16 Budget $ Over Budget % of Budget Jul '16 - Mar 17 Budget $ Over Budget % of Budget
Income

1000 - Local Revenue Source 477,402.11 567,554.00 -90,151.89 84.12% 329,495.56 573,743.00 -244,247.44 57.43%
3000 - State Revenue 11,658.26 12,871.00 -1,212.74 90.58% 64,467.97 79,171.00 -14,703.03 81.43%
4000 - Federal Revenue 105,569.07 290,782.00 -185,212.93 36.31% 169,871.29 337,333.00 -167,461.71 50.36%
5700 - PPR 973,985.75 967,744.00 6,241.75 100.65% 1,294,814.89 1,732,225.00 -437,410.11 74.75%
Total Income 1,568,615.19 1,838,951.00 -270,335.81 85.3% 1,858,649.71 2,722,472.00 -863,822.29 68.27%
Gross Profit 1,568,615.19 1,838,951.00 -270,335.81 85.3% 1,858,649.71 2,722,472.00 -863,822.29 68.27%

Expense
0100 - Salaries 545,796.79 707,000.00 -161,203.21 77.2% 865,547.67 1,292,604.00 -427,056.33 66.96%
0200 - Employee Benefits 87,138.86 167,856.00 -80,717.14 51.91% 171,054.63 273,521.00 -102,466.37 62.54%
0300 - Purchased Profess and Tech Serv 83,551.24 118,404.00 -34,852.76 70.57% 177,724.27 365,050.00 -187,325.73 48.69%
0400 - Purchased Prop. Services 3,054.41 103,395.00 -100,340.59 2.95% 9,201.78 11,200.00 -1,998.22 82.16%
0430 - Repairs and Maint 944.80 0.00 944.80 100.0% 1,582.41 0.00 1,582.41 100.0%
0500 - Other Purchased Services 14,061.55 33,243.00 -19,181.45 42.3% 39,725.82 60,613.00 -20,887.18 65.54%
0511 - To & From School Transportation 0.00 9,928.00 -9,928.00 0.0% 0.00 0.00 0.00 0.0%
0513 - Contracted Field Trips 1,109.00 8,400.00 -7,291.00 13.2% 2,817.33 15,000.00 -12,182.67 18.78%
0520 - Insurance Premiums 14,416.69 19,436.00 -5,019.31 74.18% 22,598.38 26,984.00 -4,385.62 83.75%
0580 - Travel, Regis, Ent 22,617.03 26,699.00 -4,081.97 84.71% 16,958.29 28,000.00 -11,041.71 60.57%
0594 - District Purchased Services 187,851.36 84,238.00 103,613.36 223.0% 231,435.76 320,518.00 -89,082.24 72.21%
0595 - Denver Overhead Costs 32,909.51 33,871.00 -961.49 97.16% 41,871.79 78,416.00 -36,544.21 53.4%
0596 - Charter Food Authority 0.00 472.00 -472.00 0.0% 0.00 472.00 -472.00 0.0%
0600 - Supplies 79,225.43 120,578.00 -41,352.57 65.71% 100,989.58 114,964.00 -13,974.42 87.85%
0640 - Books and Materials 13,573.51 20,000.00 -6,426.49 67.87% 17,790.83 26,028.00 -8,237.17 68.35%
0700 - Property 101,504.86 165,054.00 -63,549.14 61.5% 32,945.30 91,322.00 -58,376.70 36.08%
0721 - Leasehold Improvements 0.00 3,000.00 -3,000.00 0.0% 0.00 